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Abstract 
This research studies how important it’s the family environment when we evaluate the irrationality. It’s well known that the 
family influence or affects the life of their teenagers. So, we wanted to see if the irrationality it’s influenced by family.  There are 
so many characteristics of irrationality like frustration given by the rules or work, global evaluation of your own person and 
irrational expectations about what is right. In our research we intended to check if these characteristics are real for our subjects. 
So, we picked teens from dysfunctional families and teenagers from organized families. At the end we saw if our speculation was 
right, and we realize how important it’s the environment if we want to have low scores at irrationality. 
© 2012 Published by Elsevier Ltd. 
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1. Introduction 
The impact of a child's original environment on his or her social and educational evolution has been at the center 
of sociological and psycho-pedagogical research for a long time. This research has revealed countless times that 
belonging to a certain class determines either professional direction and interests for certain levels of qualification 
and specialized studies, in other words “various levels of education go parallel to each other in rich and poor 
communities” (Goodman, 1992, p. 281), or academic success or failure, emphasizing the fact that “the parents' 
attitude to school and to their children's future also explains the discrepancies between their achievements, not only 
social origin, life conditions, and the parents' income and qualifications” (Ionescu, 1997, p.19-21). 
Going further, studies show that the relationship between the parents, the parents' presence or absence 
significantly impact the child's development. A dysfunctional environment or the absence of one of the parents leads 
to self-image damage, teenagers exhibiting a defective self-perception, characterized by the predominance of the 
physical or psychological self and in many cases by that of the philosophical self, these results denoting a lack of 
acceptance of one's social status, social integration difficulties, as well as a fragmented self-knowledge, associated to 
strong internal tension. (Gonta, 2004).  
Moreover, children from dysfunctional families resort, more often than their peers living in families with a strong 
core, to acts of deviant behavior, alcohol consumption, substance abuse, tobacco; they are insufficiently developed, 
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unstable, indifferent; they have difficulties adapting; they are exposed to risks, to dropping out of school, to 
trafficking, violence, vagrancy (Mitrofan, Buzducea, 2003). 
Equally detrimental to a child's psycho-social evolution is the parents' separation. The children are faced with the 
situation of bearing abandonment anxiety. According to H.G. Ginott (2006, p. 
 
Most studies have thus underlined the fact that the teenager's intellectual, emotional, social, moral and spiritual 
development intensifies if he or she originates from an orderly family environment and, on the contrary, it suffers if 
the original environment is detrimental.    
2. Research objectives and  hypotheses 
Starting from the conclusions of the surveys and studies mentioned above, we aimed to investigate through this 
research whether the original environment also has an influence on teenagers' rational or irrational thinking. We 
actually decided to investigate the relationship between the parameters of irrationality (intolerance to frustration 
caused by rules, intolerance to frustration caused by work, absolutist requirements for justice, global self-
assessment) and the subjects' family environment (functional and dysfunctional families). 
We began from the general hypothesis according to which family environment influences teenagers' irrational 
beliefs, there being significant differences between children from dysfunctional families and children from 
functional families, in favor of the second category. 
3. Defining the concepts of rational/irrational 
The term rational, as it is used by Ellis in rational emotive behavior therapy (Dryden, DiGiuseppe, 2003) refers 
to people who choose certain basic values, goals or ideals which they use in a flexible, scientific or logical-empirical 
manner, in their attempt to obtain those values or to reach those goals and in order to avoid failure. At the other end 
of the spectrum, irrationality involves any thought, emotion or behavior which has negative consequences and 
which significantly interferes with the body's survival and well-being. 
Central irrational cognition is the inflexible, absolutist thinking; from which other three intermediate general 
irrational cognitions derive: catastrophizing, low tolerance to frustration and global assessment. Also, irrational 
cognitions are logically inconsistent, they cannot be supported by proof, they are absolutist and dogmatic, they are 
expressed through requests, not wishes, they lead to disturbatory emotions and they do not help individuals reach 
their goals. Central general rational cognition is the flexible, non-absolutist thinking, from which the other 
intermediate general rational cognitions derive: non-catastrophizing, toleration to frustration and contextual 
assessment (David, 2006). 
As a result of irrational convictions, children are predisposed to misinterpretations of reality. Their tendency to 
select and stay over-centered on the negative aspects of their environment is strongly influenced by central absolutist 
beliefs and by emotions. The most frequent irrational convictions of teenagers include: it would be terrible if my 
friends didn't like me; I must not make mistakes, especially social mistakes; it is my parents' fault that I'm so 
unhappy; I cannot do anything; people must be fair; it is terrible when things do not turn out the way I want them to; 
I cannot stand being criticized. 
 Due to the fact that the effort to decrease irrational beliefs in favor of rational ones requires intense and 
persistent work, it is very important to identify the causes which lead to their amplification and to work on reducing 
their effects.  
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4. Research methodology 
4.1. Description of the group 
In this research, we focused our attention on teenagers. Therefore, the subjects assessed are aged between 14 and 
20. The research sample consists of 114 teenagers originating, in equal proportions, from functional and 
dysfunctional families; distribution according to sex is also approximately equal. Out of the teenagers living in 
functional families, 26 are female and 31 male, and out of the teenagers living in problematic families, 29 are female 
and 28 male. 
Family environment can be assessed from the point of view of socio-economic conditions and the educational 
deficit. The family environment can exhibit various legal, social, moral or educational deficiencies, deficiencies 
related to situations such as infidelity, abandonment, divorce, cohabitation, death, narcomania, sexual vices etc, not 
to mention the absence altogether of a family environment, such as in the case of orphans, abandoned children or 
children in the care of public welfare. 
The following indicators were taken into consideration in the evaluation of our samples' families: 
 The number of family members 
 The presence or absence of one or both parents 
 Living conditions (quality of the dwelling, income per family member) 
 The parents' educational and socio-professional level 
From the point of view of structure, dysfunctional families are as follows: in 20% of cases, the family was single-
parent due to divorce, 18% due to abandonment and 3% due to death; in 5% of the cases, the family had been 
reconstructed through marriage, thus having a step parent. 88% of these families had a conflictual environment. 
From the point of view of education, in most of the cases the parents had an average level of education, living 
conditions being minimal. 
4.2. Research methodology  
In this research, we operated with the Child and Adolescent Scale of Irrationality (Michael Bernard and Felicity 
Cronan), scale measuring irrational cognitions which children and teenagers can internalize, and consisting of 28 
items constructed as sentences to which the subjects are requested to express their approval using the 5 point Likert 
scale (1-strongly against, 2-against, 3-I am not sure, 4-agree, 5-strongly agree). The irrationality scale encompasses 
4 sub-scales: 
 intolerance to frustration caused by rules; 
 intolerance to frustration caused by work; 
 absolutist requirements for justice; 
 global assessment of one's own person. 
We also operated with an interviewing guide addressed to the principals of the classes to which the subjects of 
the two groups belong, with the purpose of identifying, through the agency of the teachers, the parents' attitudes to 
their children's education, and their level of involvement in the children's relationship with the school.  
5. Results and interpretations 
The data obtained by applying the irrationality scale were analyzed from the point of view of the 4 sub-scales 
presented above. In interpreting the results, the data obtained from the two groups were compared. The t-test for 
independent samples was used in order to compare the differences between the two environments.  
A first comparison was operated between the results obtained by teenagers from the two environment categories 
under analysis, with regard to the total irrationality score. The average recorded for the first category is 83.32, and 
the average recorded for teenagers living in functional families is 82.81. The t value (0.17) is significant at p<0.05. 
In conclusion, one can state that the irrationality level of the teenagers from the first group is higher than that of 
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teenagers from functional families. Analyzing separately the correlations between the four indicators and the 
subjects' original environment, the results converge to the same conclusions. Without insisting on the statistical data, 
here is what the results of the research actually led us to. Each of the four indicators will be analyzed in turn. 
Intolerance to frustration caused by rules. Values, expectations and behavior patterns are transmitted within 
the family. In the case of the sample studied by us, the family educational regime proved to be the cause of the 
differences between the two groups, with regard to the subjects' attitude to generally accepted social rules. Thus, 
most of the teenagers from dysfunctional families exhibit a rigid adaptation to norms, manifesting, more so than 
teenagers from functional environments, a high level of intolerance to socially imposed rules, their perception being, 
in favor of entertainment. In other words, the family's educational deficiencies, manifested through total lack of 
interest for the child's education, lack of unanimity in the family members' educational measures, lack of moral 
authority from parents due to character flaws, as well as the inability to offer to the child positive human models 
through their own behavior have an effect on the teenager's attitude towards respecting norms and social rules. It is 
not coincidental that this category of children is most predisposed to social deviance. 
Intolerance to frustration caused by work. Here too, teenagers from dysfunctional families, more so than their 
same-age counterparts coming from functional environments have an offensive attitude towards school 
requirements, or requirements which involve persistent effort. For example, homework or other school tasks are 
perceived, in most of the cases, as tiring, boring or difficult, and they prefer to give them up. The explanation 
derives, here too, from the lack of models offered by the parents, it being a well-known fact that their attitude to 
work, their values related to work ethics reflects most often upon the children. The premises for a positive attitude 
towards work are formed in the first years of life, based on the cultural environment in the family, through the 
parents' and other adult family members' intellectual preoccupations. Usually, parents who do not have intellectual 
preoccupations do not attend to their child's preparation for school, neglecting this responsibility. It is indifferent to 
these parents whether the child/teenager studies, if he or she does the homework according to the teacher's 
requirements or randomly, if he or she has good results or not, if he or she behaves properly or is insubordinate and 
has bad grades.  In this case, the children's negative attitude towards learning reflects the parents' attitude to school 
and to their own responsibilities, regardless of their nature. 
The absence of a relational and stable life and activity regime for teenagers in a family also has negative 
consequences. Not having a family schedule, they perform their activities randomly; they do not form systematic 
orderly work skills, in spite of the fact that due to this, they meet more and more difficulties in achieving school 
tasks, which, as we have seen, they try to avoid. This is the explanation for the differences noted between the two 
groups with regard to this indicator.   
There have been cases when teenagers from functional families obtained a rather high score for this indicator, 
manifesting a negative attitude towards work or school tasks. This is probably due to an overload of supplementary 
homework (many times the parents double or even triple the homework given by the teacher), and in other cases, the 
parents, exaggerating the difficulty of school activities or obligations, forbid their children to use their time in a 
different manner, forcing them to work continually. This is the explanation for the refractory attitude towards 
school, generally encountered in this category of teenagers as well. A conclusion which imposes itself is that the 
student's attitude to work and learning is certainly the result of influences exercised upon him by the family, but also 
by the school. 
Absolutist requirements for justice. Here too, teenagers from dysfunctional families adopt, more than their 
pa  
Global assessment of one's own person. Finally, with regard to this indicator, teenagers from dysfunctional 
families are characterized by a higher level of irrational beliefs and dysfunctional negative emotions, as well as by a 
lower level of self-esteem, self-efficiency and unconditional acceptance of one's own person, compared to teenagers 
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from functional families, which are characterized by a lower presence of irrational beliefs and dysfunctional 
negative emotions, and by a higher level of positive emotions, self-esteem, unconditional acceptance of one's own 
person and self-efficiency.  
6. Conclusions and practical implications of the scientific research performed 
The research aimed to verify whether the family environment influences in any way teenage irrationality. As we 
have seen, there are differences with regard to the four indicators of irrationality between teenagers from 
dysfunctional and socially disadvantaged family environments and teenagers coming from functional families. 
The family is the main agent of socialization. It is the middle man between society as a whole and the child, the 
place in which the main components of the personality are shaped. Although families perform common socializing 
functions, in reality there are numerous differences in the way in which each family socializes its children. The 
differences between children, as we have seen, are even greater when they originate from family environments 
which are totally different from the point of view of socio-economic and educational status. In the family, we learn 
to be human. In the socialization occurring within the family, imitation plays an important role, especially in the first 
years of the child's life, when it is dominant. The lack of a model or the presence of a deficient model can have 
detrimental effects in the child's psycho-social evolution and development, as our research shows. 
Teenagers from a problematic family need more attention in order for them to re-learn social and behavioral 
norms, to cultivate self-confidence and a sense of responsibility. They need a secure, compensating environment, 
favoring a balanced and harmonious development of their personalities. Perhaps their re-socialization, that is to say 
learning a new set of values, beliefs and behaviors, different from the prior ones, should be a solution advanced by 
-educating family members through programs directly dedicated 
to parents with problems, but also by legislative initiatives which would assist socially disadvantaged families 
(Catana, Catana, 2010). 
With regard to psycho- 
2008) become the object of educational programs meant to help these children overcome their developmental and 
social integration problems and to improve their academic performance. As seen above, as a result of irrational 
convictions, the children are predisposed to misinterpretations of reality. In such situations, the principles of rational 
 emotive  behavior therapy (REBT), developed by Albert Ellis (Ellis, Bernard, 2007), can form the basis of self-
help interventions, through which the students would learn rational principles meant to help them face present and 
future problems (Vernon, 2008).  
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